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to sexual intercourse—at any
tume and for any reason.

Sexual intercourse usually
begins with two people
touching, caressing, kissing, and
hugging each other.

Afler a bit, a person’s vagina
becomes moist and shippery,
and the clitoris becomes hard.
After a bit, a person’s penis
becomes erect, stiff, and larger.
Sometimes a bit of clear fluid
that may contain a few sperm
comes out of the tip of the
penis and makes it wet. This 1s
usually when two people begin
to feel excited about each other.

But in fact, there are
different kinds of sexual
intercourse — vaginal
mntercourse, oral intercourse,
and anal ntercourse.

When a person with a
female body and a person with
a male body are having vaginal
intercourse, the erect penis goes
into and inside the vagina,
which stretches in a way that
fits around the pems. The
wetness from the vagina makes
it easier for the penis to go into
the vagina.

Vaginal intercourse 1s also
called vaginal sex. As the two
people move back and forth in
rhythm, the movement of the
penis inside the vagina soon
feels very good. They may hug






SEX IS AFUNNY WORD by Cory Silverberg and Fiona Smyth

| THINK THERE'S TOO MUCH
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Panl Content
40 But Sasha had surveyed the optlons- Men and Women- and walked back to the

ar.
IL'T here's no bathroom for me,” they sald, climbing into the backseat

411t was tough sometimes, watching Sasha navigate a world that didn’t even have a
(category for them.

43 Sasha had been identifying as agender for almost a year by now, but they still
1dressed the same as they always had- like a boy.

46 One leaned out the window, "Let me suck your prick.”

47 He didn’t bother ruminating on why he’d been singled out, why the men had
assumed he was gay.

48/1. I'm Sasha and | Identify as agender.

. It's Iimportant to respect people’s preferred pronouns.
3. I'm petitioning the White House to recognize nonbinary gender.
yone can start a petition on the We the People website at Whitehouse.gov,

equesting that the federal government address a problem or change a policy. If a

etition gets enough signatures within a thirty-day window, the White House wiill
issue an officlal response. Sasha’s petition reads as follows:
Legal documents In the United States only recognize "male” and “female” as
'genders, leaving anyone who does not Identify as one of these two genders with
:no option. Australia and New Zealand both allow an X In place of an M or an F on
passports for this purpose, and the UK regnizes ‘Mx’ (pronounced “Mix") as a
gender-neutral title.
i"l'hls petition asks the Obama administration to legally recognize genders outside
of the male-female binary, and provide on option for these genders on all legal
!dm:umenu and records.

50/As they boxed up books and folders and unpinned words from the wall, Sasha
Inoticed a pair of clipboards parents used to sign out their kids at the end of the
day. One dlipboard was marked Girls. The other was marked Boys.

L'What about the kids who aren’t either one?” Sasha asked. “Which clipboard do
they go on?”

SI}Three years later, Karl’s classroom Included a boy who sometimes liked to dress

as a princess and a girl who talked about maybe being a boy someday.

SSTHemu identifies as gender fluid.

56;‘1'0 me gender fluld means | have the potential to be anything, any gender at any
‘!Ime," Nemo explained. "I can be male, female, masculine, feminine, neither,
both." Like Sasha, Nemo uses they/them pronouns.

asha and Nemo knew each other from the school’s Queer Club and had gone to
see Les Miserables together the year before.

56;“'And I'm asexual, so | don’t do sexual relationships,” Nemo says.

56 The fact that both of them identified as nonbinary wasn't the reason they were
together, It was just another thing they had in common.

73 ""I don't give a fuck about them flowers,” the guy said. He didn’t know who LI’

erry was. Just some guy In a puffy Jacket.
("Why you got to be like that? Just respect her flowers.”







EMOER [ERPRESSION

[d

Oh cool, | get it. Gender expression is obout the ways

| communicate my gender to other people. This
includes my short hair, baseball cap, how | don't wear
makeup, how | refer to myself, the way | talk, and

| even the activities | enjoy. Though the specifics change

every time | get dressed, | notice | tend to use a
consistently masculine palette overall. However, | might
present a little differently depending on my mood that
day, and the context - you know, whether I'm going to
church with my grandma or a party with my Friends.
But that's just me. How do you wear your gender?
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kagp Content
272"0h yes you did. You guys went right back at it. You weren't even done coming.
You were like, fuck, sorry, | came instantaneously, and she was like, well, you
:won‘l: this time, and you guys just started making out and going at it again. You
didn't even change condoms, which | have to tell you Is gross. And defeats the
purpose.”
That’s really not how | remember it."
Well, your memory Is fucked up, because that's what happened. | was there. In
the future you need to change condoms If you're going to have gross porny
multiple-male-orgasm sex."
| 2737"...smoke a bowl before a third round of pain-fucking.”
."...You vaaited for exactly as long as it took you to speed smoke a bowl and then
{she basically tortured your dick. For a really long time. She was flipping you
around and putting you In all these positions and you were like, ow, wait wait
alt, time out. And she was like, no timeout, no stopping, Just shut up and don't
iev.vera think about stopping because | am a psycho.”
!...'Um, | did break it up the fourth time, and that's what you should be thanking
e for."
"There was no fourth timel"

'Ohhh yes there was. You were half-asleep. You were just lying there murmuring.
Please, no, and she was ordering you around in broken Spanish.”
"No. Come on.”
Yeah. Finally | yelled, '"He wants to stop,' and she was like, 'Are you sure,' and |
as like, "Um, yeah.' And then | think you both fell asleep because | didn't hear
iany‘lhmg.'

305 ...corey, can we talk oral sex technique a little
_..I'm never gonna Improve without your feedback so please give it to me straight
_..you gotta slow it down and | mean way down
.0k
_..Just really simplify what you're doin. In general try to make circles with your
tongue
_.gotit, got it
_..and no matter what happens, you need to be out of there after five minutes,
good or bac
.there's nothing worse that knowing a guy Is trying to get you to come, like he
thinks your cooz Is candy crush and he's trying to get three stars or some shit
_..wes you didn't go down on me but | think you'd be even worse at it
_..you'd just sit there completely still with your mouth open and hope that | would
start fucking your face and you wouldn't have to do anything
_..actually yeah that sounds Ideal
_..I listened to him have sex for more than an hour. He basically just lets himself be
a sex prop
_..no no no here's wes going dovm on you: lick lick lick...."all right all right all rigt"
_..his finishing move is making a spaceship noise into your cooz and then asking
you if he's getting an A










Passage #5 from ttfn
Chapter "Wed, Nov 24, 4:30 PM E.S.T"

mad maddie:

huh?

mad maddie: well, this IS what's best for her—to realize she’s

Mawed just like the rest of us.

mad maddie: and now, off for a celebratory glass of nestle quik.
18rs!

Ved, Jon 19, 5:05 mee.s.t.

zocgirl: ok, mads, i did it. are you happy?

mad maddie: u did what?

mad maddie: no u didn't. ur lying.

zocgirl: i'm not. i told chase dickinson to shut the hell up!

mad maddie: bullshit!

zocgirl: he was talking to kurt manheim in french about
all kinds of disgusting stuff, that's what started
it. he was all, “my rep's getting pathetic because i
haven't had sex in overa month.” and “that’s why
i need a girlfriend, someone older who can teach
me stulf. someone who'll give me head.”

mad maddie: he said all this in french?

zoegirl: not *in® french. as in parlez-vous francais. but

right there in the middle of class. yeah. he sits
behind me.

mad maddie: he's such a scuz. no way ANY girl would have sex

rocgirl:

with him.

so kurt said. “dude. you're crazy.” as in. “people
can hear you.” but chase was all, “chill, nobody’s
listening.” kurt said. “what about her?” meaning
me. chase laughed and said, "zoe? she doesn't
even know what “giving head” means.” then he
poked me in the back and goes, "do you. zoe? do
you know what “giving head” means?”

mad maddie: what a dick

zocgirl:

so i urned around and looked him dead in the
eye and said. “shut the hell up. chase.”
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Page] Content

lorHow Is It privilege if it's a lottery? Nobody asks to be white. Especially

nowadays."” It genulnely pains me to rejoin this conversation. "It's a class Issue,
;nnt arace Issue. That's the scam. Why Is it practically illegal for cis, her, white

‘men to have any cultural relevance anymore?"

72 ["Not to be a dick, but I've been meaning to ask. Did you smoke all the weed?..."
97 [“Why do you worship white-people things?"
150 JAYNE IS A CHINK SLUT.

| 166 L"Dld you ever have that thing where, like, staying out late, drinking forties,
[breaking shit, or making out with people in public was, like white-kid shit."

| 269 All | could think while his hands groped my breasts was that | hoped he wouldn't
‘go‘ for my pants. I'd heard that you could contract tetanus In your cervix if you got

‘\ﬂngeled by a guy with dirty fingernails. | tried to check his nails, but it was dark,

‘and when he switched from sucking on my neck to kissing my mouth again, |

moaned in that way that every girl knows how even if they don't want to. It was

:surreal when he took my hand and guided it to his fly. | was shocked by how
suddenly | was touching Holland Hint's penis. And how hot his penis felt. It was

:not unlike petting an unseeing hairless cat. When the spurt of feverish ooze

landed on my hand, it glistened as it cooled. | couldn't tell if | was sick from

’giddmes’s or loathing. | knew that this part | wouldn't tell anybody about. |
fcl\ecked my own nalls. They were clean.

2951 get it: Dan't take your Johnson out and start whacking off in front of the ladies-

’pardon the vulgarity- but why wouldn't she take a position with a dear friend who

fcan help her out?

300 ;"er're talking about my organs,” she corrects. "I'm trying to tell you about things
f want to accomplish.”
El.lke sex.”
LExaclly."
’ How is that not talking about your organs?"”
[“Fuck you,” she says laughing.

301 {"So I have to get D'd before then,”

""fuck, June, God.”
f haven’t had sex in months and I'm fucking relieved. Jeremy had one unvarying
move. This numbing pneumatic thrusting that made me feel as though | was being

1drilled for oil. He also had the mnrﬁlving habit of talking dirty.

.—3&{“‘#0!& people | can hate-fuck.” | try not to envision my sister's naked body
squirming rhythmically under some finance douche and fall.

305 L“I want to get pregnant,” she tells me once we're out of earshot. “Tonight?"
While | can.” An odd squeak escapes my throat." "What- and those guys back
‘1here are your donors?" | glance at the table. "Essentially.” "June." *I'm serlous,"
she says, clutching my forearm with her talons. "Just to know what It feels like at
‘least for a second.” "If you were pregnant for a few days, it's just a few cells. It's
llke you at a corn nut. It's barely a shadovs." "I haven't even taken the fucking

;mnrning-after pill.* "It’s no picnic,” | retort, and looks at me for a beat. "Gross,"
‘she says, and then laughs. | sit sidesaddle on a stool watching her lean onto the
gleaming wood bar, boobs hoisted, foot hitched to the brass railing underneath.
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What are.

genderand
sexuality?

Why do gender and sexuality seem
so complicated? How do you learn
about them? How do you ask people
about their gender and sexuality?
Do we think about these things
differently today than we did in the
past? And how do pronouns work?




What is .. ..
masturbation?

Why would you want to masturbate?
Is masturbation ... okay? How do
you do it? How do you get good at it?



sexting?

Do you just...send someone a
photo? Do you ask first? How do
you ask? What sort of ground rules
do you establish? How do you deal
with your photos potentially being
shared?




What are...
kinks,
fantasies,
and porn?

What even are these things? Why does
your brain come up with kinks and
fantasies? Why can‘t you avoid thinking
about any of this altogether?



Of

Course.




FOR YEARS MY STANDARD
METHOD OF MASTURBATION
WAS STUFFING A SOCK INTO
"\ THE FRONT OF MY PANTS
X\ AND MANIPULATING

The

5u( )

THIS wouLb

EVOLVE \NTO
P -THRUSTING
WHILE THINKING
OF MY LASTEST
GAY SHIP ...

MEMORABLY,
I GoT OFF
ONCE WHILE

DRIWVING JUusT

BY RUBBING THE
FRONT OF MY
JEANS AND
IMAGINING

GETTING A

Blow

|
\ 4
\ y: : -
X J y 4
= r
'S = - - *
o i .

¥ I PROMISE I'M A REALLY SAFE PRIVER.

&2









HIDING MY PERIOD BECAME
EXTREMELY IMPORTANT T0 ME.

FOR TwWo ENTIRE ScCHOOL YEARS I SUCCESSFULLY
AVOIDED EVER USING A ScHooL BATHROOM.
y — j

7' often wear the JSame
pad for so long that the

dried blood turned to
dark Ccrumbles

\ —

7 THIS DAY A HUGE NUMBER oF My
WNIGHTMARES INVOLVE MENSTRUAL BLDOD.
( Tl feel the familiar ) | When L ma ( t 1o the
Sensation of Hot blood ) o - R

gushing from my bai{y...

--------------
¥
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OF COURSE I NEVER HAVE A PAD OR CLEAN CLOTHES.

Offcn
I'min a
bathroom

with no
Stall doors.

i\

Or the only
available toilet
is overflowing
withh SOUP of
blood and Sshit.

Or I'll

find a room

£ull of clean
totlets but
with no
privacy barriers

between them ox all.

37



The Teen’s Guide
to Sex, Relationships,
and Being a Human

Erika Moen
Matthew Nolan



WHOA.

| didn't
mean we

Ah, no, sorry, that came
out wrong! | mean |, ah, | havent
done anything before? At all??
With anybody??? I've never

even kissed ahyone.

(;‘ Oh' heg'
g that's okay! I'm
| have no | really glad you
e oo’ told me.
I'm doihg.




Cah ...
can | tell gou
something? And
gyou won't

I'm not even
sure what really
counts as sex.

Wait. So,
you've hever
even seen porn
or anygthing?

it sounds dumb, | know. And | mean, like,
obviously | know it's sex when a pehis goes inside
a vagina. But what about all the other stuff? Like, oral
sex? Or hand jobs and fingering? Do those things count
as SEX or are they, | dunnho, their own subcategory?
What if gou're rubbing someone's junk through their
pants and they get off, but you never actually touched
their skin. Is that sex or not? And what about kinky
people who do these things that are TOTALLY sexuval,
but it's not, like, SEX-sex—like, uh, like spanking
or being tied up with ropes and dangled
from the ceiling???

A Q™
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We all get

hung up on comparing

ourselves to others at some
point. No matter who you are,

there will always be someone out
there who you think has it

better. But comparing yourself

to them doesn't work.

Itll always be
a bummer.

Instead of looking
ovtward at other people,
start looking inward and
find the parts of yourself
that YOU can love.

_/




AH‘ And

NO00000W
thegre naked!

And looking
GOOD! All differentt
All rockin' it! Lookit
all these badass
babes!

—




This is wild!
We're only a few
pages in and
WHOA.

Bodies typically
fall into one of two types,
depending on their anatomy, genetics, and hormones.
Testes historically label someone as "male," and lead to a
testosterone-rich puberty. Ovaries historically label someone as
“female," and lead to an estrogen-rich puberty. Some people have
anatomy or genetics that don't exactly fit either of these two
categories, which is called "intersex.” Lots of people also
medically change their bodies
to have the traits that are
right for them; this includes

_
“]'-‘I‘




When it comes to
reproducing, the penis and
the vagina can fit together to
form the ultimate baby-making
machine. Let's take a peek right
now and see how—

- .
WHOA, that's NOT
safe for work

Reproduction aside, your
genitals exist to let you feel
pleasure with yourself or others
(no matter which genitals they
may have). Sexual intimacy
is a powerful

Ahhhh way to fec.: gf;od.a‘ncfi bond. vc;:th ami.t;we.r
| et bndie person, whether it's for a night or a lifetime.

ahy more.

...Makes me
wanha have
some alone time
with my bits.

Get outta
here, Suril

Our bodies are
50 incrediblell




Things to TrY!

Trail gour fingers
around and over your vulva.
Flotter gour fingers lightly
from place to place.

Tug, pull, and
. rub gour
labia.

Circle
gour fingers aroc
and over your clit.
it a couple quick pa

Press and pull on the
skin around ygour vulva
to make it taut.

Try slipping a
finger or two
inside ygour
vagina.

) —
Later on, try
addihg a sex
toy to your

masturbation!

They can bring
a completely

hew sensation
that you can't
experience
with just gour
hands.

\



Things to Try!

Stroke

the shaft

of your penis
with different
pressures and

speeds. Try mixing
Up your grip or
switch hands.

Whack it ‘ ¢

against your

palm or give it

some gentle bending
pressure.

If you have
a foreskin, play
with it! Slip a wet finger
between it and the glans.

Switch things up and avoid

constantly masturbating with a tight

hard grip, as it can make it harder
to climax in the future.

Try a sex toy for bonus
fun. Vibes and strokers

are awesome!
118



And don't ‘

forget—evergbody's  pfter the train has left the
got a butt! station (so to speak) and youve
had a chance to wash up or
douche back there, you can
have an assload of fun with a
healthy heaping of lube.

Apply broad
pressure to the
outside of the

entrance.

Circle your
butthole with your (& =
finger, pausing
ahy time a spot
feels extra good.

Dip just the tip of your
finger inside. Let your anus
pull it in when it's ready,
instead of forcing it.

T Dive deeper with your finger

or a butt plug! Just make sure

ahy objects you put up there

have a flared base; otherwise,
gour hungry heihie can gobble

/ it up and the only way to get it
back out is a trip to the hospital.
Make sure to wash your
hands before touching
ahy of your other body

parts, especially the

vulva! Or wear
latex gloves and
toss ‘em when
you're done.

N\



and kinks safely is
onh the internet!

A great place to
research fantasies __ o

There are tons of
people and communities
out there who share
gour interests and
have all kinds
of advice.

The online world is

also chockablock full of
pornography: professionals
and amateurs alike sharing

their sexy adventures online.

When consumed right, porn
can help you discover hew
aspects of your sexuvality,
and help you safely
explore kinks and
fantasies.

Bouvuut,
depending on
gour age anhd where
gou found it, porn
canh also be unethical

or ilegal to watch. So do
gyour research! Look up
interviews with your fave
porn performers, go to
the sites they recommend,
and pay for your porn.

164



But here’s a heads-up: porhography is
a performance. 's not a blueprint
oh how to have sex in real life,
just like an action movie v
isn't a guide on how _ 7
to drive a car. AN

i

—
— r. - .:..Il'h

Watching
porn uncritically
can leave you
with unrealistic
expectations
about what
to do in the
bedroom, so do
gourself a favor and
consume it with a hefty

pinch of salt. At the
same time, remember
that the people you
see onh camera are real human
beings who deserve your respect.

\V.-_

Ha, sometimes
| worry | watch too
much porn, you know?

Yeahhh, | know that worry!

But there's nothing wrong with
enjoging some porh; it's a fun
sugary treat! Though if the
amount of porh youre watching
feels like it's impacting your

life, then it's probably time to pull
back and give it some thought.
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SECTION 1- SUPPORTING
STUDENTS

u\ Anti:-Oppression Framework i

Why an Anti-Oppression Framework?

We preface this entire text by highlighting an anti-oppression framework as it is an approach

that helps to ensure thag equity}nd human rights are foundational to our work as educators. This
approach supports our roles as educators to work together in removing systemic barriers and
identifying approaches for providing equitable and accessible services that lead to success and
well-being in schools and workplaces. The anti-oppression framework encourages the practice of
_identifyini, addrgg.j_ng and changing the values, structures, |§¢3Iicies, attitudes and

g =

practices that result in discrimination against individuals or groups covered by the Ontario Human

=

Rights Code, and beyonEIT Engaging from this framework leads us to understand how power, privilege and
oppression operate within our institutions. It requires that we ally with marginalized individuals or groups,

ﬁ

and that ‘we acknowledge our own power and privilege in order to create an equitable organization.
(Equity Action Plan YRDSB)

What are systems of oppression?

The term ‘systems of oppression’ refers to the ways in which institutional power and control function
and are maintained across our society resulting in social inequity - perpetuating limited opportunities to

some groups of people, and providing access, visibility and privilege to others based on their identities or

experiences. Some examples of systems of oppression include: ableism, cissexism, classism, colonialism,
heterosexism, racism. But there are many more.

N __-'—.

WVe use ‘systems of oppression’ rather than simply ‘oppression’ or ‘inequalities’ to capture the ways that

larger institutions (governments, social mores, or our schools) can replicate and perpetuate dominant

;patterns of thinking and behaviour, ways of knowing and understanding that function to exclude those

y’ho do note adhere to the strict limitations of acceptability. These systems become reified across time

/ and in tradition and are embedded in all of the ways that our societies have been structured, like:

In science, where medical-research has historically ignored and under-studied the medical needs

of women, Black, Indigenous and People of Colour (BIPOC) communities, and can often perpetuate
the neglect and denigration of disabled people.

Through law, by criminalizing particular behaviours across time and into today - like prohibiting
expansive gender expressions or sexualities, carding or over-monitoring racialized neighborhoods.

In schools, where students’ behaviour has historically been monitored and met with punishment
(@ system that school boards like YRDSB are working to change every dayl!)

This is not an exhaustive list of social institutions that shape the world, and there are many more examples
where science, schools, and laws have harmed and continue to harm marginalized communities.
&L A MR ) R ) SRl |77 .
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Institutions and individuals can perpetuate these dominant, e:
&nowingly and unknowingly{ These patterns of thinking and b
sense, or obvious to us, based on our socialization. As such,

" that everyday behaviour, actions, or regulations can serve to
groups of people.

As an example, in western society we are taught from a young a;
We are taught that those two groups of people have inherent dif
behave in different ways. This becomes ‘common sense’ to us be:
gender differences: which toys we give either girls or boys, what k
through media representation, or even putting ‘girls’ and ‘boys’ ir
differences that our society often emphasizes between boys and

how we organize our lives! This common-sense knowledge result

ﬂe possibility that a student may may not be a boy or a girl at cilﬂor
flexible than we had been taught to know.




by multiple systems of oppression at the same time, resulting in complex experierjces of violence' and
inequity - that one person doesn’t experience an event as either ‘a woman' or 'as a Black person’ - but
both. [Note: We use these examples because Crenshaw created this language specifically to unpack the ’
particular forms of violence and systemic exclusion experienced by Black women - that Black women don't
experience an incident of violence as either a white woman, or Black man, might. Her work challenged the
ways that feminist activism and Black community activism of the time were limited in the ways they advocated
for issues based on one single identity.]

Individuals are not monolithic or one-dimensional. They can face multiple systems of oppression and their
lived experience of marginalization can be very complex. A student who is gender diverse may also be
racialized, living with disabilities, of low socio-economic status, gay and have to navigate many barriers
arising from the interplay of cissexism, heterosexism, racism, ableism, etc. To be an effective advocate for
gender\ diverse people, we need to challenge the various systems of oppression that impact them and be
intentional about creating learning and working spaces that value all dimensions of their identities.

Web of Social Locations

Our social locations - our positions in the social hierarchy - determine how much power and
privilege we hold in our society. The power and privilege we access can also change depending on the

space that we find ourselves in. If we look at the graphic below, the closer our social locations are to the
centre of the circle, the greater our access to status and advantages in society.

We encourage you to take the time and review the Web of Social Locations for yourself, and spend time
reflecting on your own identity and experience. - e

From: The coin model of privilege and critical allyship: Implications for health
< g ¢ Each of the following
A . systems of inequality® (or
L/ ] / m (lL[ i~ ) L ZZ/ Jr- W /26,4 4 3 coins) intersects with the
able-bodied fr~ oOthers to co- constitute
T sotter ek inequalities:

cls

oSt

classism
upper / middle class

male E—

S gexin—

racism

. -

settler
colonialism

ableism
heterosexism

cisgenderism

1]

lower class sexism

not male / female

trans

| not white / raclalized * These examples do not represent
not stralght / LGTBQIA2S o Indigenous all systems of Inequality; e.g. other
colns not presented here Include
systems of Inequality related to age,
religlon, accent, or shade of skin

The Intersecting nature of the coins, which produces complex patterns of advantage and disadvantage

e
Source: https;.//bmcpublichealth.biomedcentral.com/articles/1 0.1186/s12889-019-7884-9




Assigned Sex /’W\OWy b de 43

Most children areEssigned a sexfusually either male or female,
appearance of their outward genitals. Some children are born ir
bodies that fall outside the strict male/female binary (Planned P
assigned a sex, they are surrounded by messaging about what tl
sex means - what they should wear; what and who they should
what is considered ‘normal’, ‘acceptable’ behaviour.

Binary Gender Expectations

Our current western culture teaches us that gender exists in a
male and female, that they are separate and “c;pposite" of each
‘is “natural,” “normal,” and true for everybody. The language use
is ‘cisnormativity.” We know that many cultures, over time and_
" recognized and revered more than two genders. However. the |
normalize the gender binary. White, western culture has a long
of genocidal violence, criminalization, and regulation of bodies, s
that informs how gender and sexuality are understood today. T




Sexism also informs how we understand the gender binary. We are taught that men should be
“masculine” - ie. “strong” “rational” “self-reliant” etc. Women are expected to be “feminine” - ie. “gentle,’
“emotional,” “nurturing” and “calm.” Femininity is often perceived as “weaker” than, or at the very least,

the opposite to masculinity.

Again here, it is valuable to think about the interconnectedness of systems of oppression: colonialism,
sexism, classism, ableism and cissexism, among other systems, all work to uphold this thing we
understand to be the “gender binary” - what exists on either side of the binary, how it should look, and

who can and cannot exist within it at all.

People who do not conform to these rigid definitions and expectations of gender, whether they are
transgender, gender non-conforming, gender creative, or gender diverse, are often viewed as “abnormal,”
“undesirable,” or their identities and experiences are pathologized as requiring “fixing,” curing, or
accommodating. These views are perpetuated through the media, some medical communities, and other
social norms and societal expectations placed on young people.

It is rare for gender diversity to be considered “normal” and healthy, and rare for environments and
institutions to truly take into account the ways that a cisnormative environment fails gender diverse
people, and all people!

Youth Relationship to Gender & Perpetuation of Gender Norms

Children typically develop an awareness of their own gender development by the age of three years

old. While some believe that children in elementary school are “too young” to understand gender; that
understanding discounts this typical developmental milestone. Children’s toys, media and marketing are

a constant reinforcement of these rigid gendered expectations. Our classrooms and school systems, as
well as curriculum resources do very little to challenge typical gender beliefs or to affirm gender diversity.

Much bullying in elementary and secondary schools involves the use of sexist, heteronormative and
cisnormative language and teachers are uniquely positioned to interrupt the ways that children are
exposed to heteronormativity and cisnormativity and encourage students to establish and celebrate
their own identities. (The Gender Spectrum: What educators need to know). In EgaleCanada’s 2021

‘Still in Every Class in Every School: National Climate Survey on Homophobia, Biphobia, and Transphobia
in Schools’, 25% of trans student surveyed indicated that they had experlenced sexual harassment

in school, and 63% of trans students reported experiencing verbal harassment about their gender
expression in the last year.

We must consider the impact of transphobia on how we talk about sex and gender. Gender diverse
people are subject to exclusion and erasure due to a lack of safe, affirming spaces. As we work towards
creating more inclusive environments, gender diverse people can become more visible and self-ldentlfy
more safely. Not only does thli disrupt cisnormativity, ’but those who are gender diverse are able to
explore and better name the gender that fits them the best. As our gender diverse youth grow up with
a more confident voice and are more welcomed to explore their true sense of self, they find and share
new identities with the world and open our minds to a constantly evolving language.




Gender Creativity

Gender creative students are students who identify and express their gender in ways that differ

from what others may expect. Gender creative students are also sometimes referred 'to as gender
nonconforming, gender variant, gender independent, transgender, gender diverse and |n' the Fase 'of
some Indigenous children, Two Spirit. Sometimes gender creative students grow up to ld.entlfy with the;
spectrum of lesbian, gay, bisexual, trans, queer and Two Spirit communities... and sometimes they don't.

When unpacking gender diversity and the fluidity of gender, some people might ask: “if sc?meone is
a boy one day and a girl the next day, aren't they just choosing a different gender depending on the
'day?” Students who are gender fluid are not “choosing” which gender to express from M’!’hey
“are “choosing” to honour how they experience the  ever-changing nature of their own gender - Wh'I’Ch
happens to be different from the experience of others. Assuming that gender fluid people “choose” a s
gender each day would be the same as assuming that cisgender students have “chosen” their own "Statltf
genders. Work alongside gender-creative or gender fluid students to find a system that works for them in

order to make sure their identities can be consistently respected.

—

Gender diversity is healthy and gender creative students deserve to be supported and affirmed in their
families, schools, and communities (gendercreativekids.com).

Two Spirit Students & Contexts

Out Saskatoon provides this important context and history about Two Spirit identities:

“The contemporary term Two Spirit was first coined in 1990 at the 3rd annual Native American

and Canadian Aboriginal LGBT people gathering in Winnipeg. In creating the term, the founding group
wanted to reflect the historical acceptance of gender-variant peoples and diverse sexual identities
within Indigenous communities in pre-contact times.

Two Spirit is used as an umbrella term to reference a multitude of identities across different Indigenous
communities, each with their own relationship to sexuality, gender, spiritual and/or cultural roles. The
term was created to highlight the importance that Two Spirit folks held prior to colonization. Specific
teachings, roles, meanings, and language concerning Two Spirit people must come from the community
- For example a Cree “Two Spirit’ person from the plains area could go by aayahkwew (roughly
translates to “neither man nor woman”) while a Mohawk ‘Two Spirit’ person could go by Onén:wat (|

have the pattern of two spirits inside my body). Furthermore, the teachings, roles, and responsibilities
for a Two Spirit person differs from community to community.

The identity term itself was introduced by the Elder Myra Laramee through a vision she had prior

to the 1990 gathering in Winnipeg. Myra shared the vision she had of her Anishinaabemowin name

of niizh manidoowag; which roughly translates to having the ability to be neutral through the lens of
having both a feminine spirit and masculine spirit within one’s body.

Being Two Spirit is a very fluid identity as each Nation and Indigenous person has their own
understanding of what it means to live and be Two Spirit. One important element to note however
is that the identity is specific to being Indigenous, in that the identity is a direct acknowledgement of

the disruption of Two Spirit teachings that took place when first-contact between Indigenous peoples
and settlers was made and the ongoing impact of colonization.” 18



Two Spirit is used by some, not all, Indigenous people to describe their gender; sexual and/or spiritual
identity. Some may identify as LGBTQ+ and not use the word Two Spirit. Today it may be understood as
a placeholder term where Two Spirit is self-defined by the individual Indigenous person. It is a self-defined

Indigenous identity and may be a fluid identity.

As an educator, it is your responsibility to learn about how the colonial imposition of the western gender
binary impacted and continues to impact Indigenous communities - Two Spirit people in particular. It is
also important to understand Two Spirit is not synonymous with non-binary, or any particular LGBTQ+
identity, though a Two Spirit student might use other terms in that acronym to describe themselves as
well. Much of the language used to describe LGBTQ+ communities are still produced within a white,

western paradigm, and as such, they are limited in their ability to encompass.the multltudes of genders
that have existed across the world since time immemorial. £

You Can Help Gender Diverse Students!

It is not uncommon, as one begins to learn about gender diversity,'to feel unsteady, confused about
language and terminology, and maybe even uncomfortable. Most of us have grown up in cisnormative
and even transphobic societies, and it is hard work to unlearn and re-learn internalized ideas about
gender. Further; people may fear offending someone by using the wrong pronoun, not using or
Mandlng most current language, or they may fear being called out for mistakes they will make. As
we do this work, we must consider why information and understanding about gender diversity is not

more widespread. How did understanding gender diversity become hidden knowledge? There is much

to unlearn about what we were taught about gender so that we can move toward more expansive
~understandings of gender.

Quick Exercise:

Take 5 minutes to think (or write) about your own gender, being as descriptive and expansive as you can..- -
What does it feel like for you, what are your attachments? How do you express your gender: do you make

these decisions consciously? What feels affirming to you about your gender in your everyday life? What do
you like about your gender, how might you celebrate or own your gender, fully?

Using Affirming Name & Gender Pronouns

Educators can create safer and more inclusive spaces for gender diverse students who socially transition
pos e

by normalizing opportunities for all students to share their names and pronouns, and respecting these

reg uests throughout the year, Staff are advnsed to contact Inclusive School and Community Services

when they receive a request from a student for support in transitioning soc'a"Z and if students are
“looking for support for medical transitions. | S I -

>

When we refuse to acknowledge or use someone’s pronouns, we are telling them:

1. | know you better than you know yourself

| would rather hurt you than change the way | speak about you

Your sense of safety is not important to me

AW N

Your identity isn’t real and shouldn’t be acknowledged
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| want to teach everyone around me to disrespect you
Offending you is fine if it makes me comfortable
| can hear you talking, but I'm not listening

Being who you truly are is an inconvenience to me

O i OO S0 g O™ 2t /71

| would prefer it if you would stop being honest with me

10. I am not an ally, a friend, or someone you can trust

Using the name and pronouns a gender diverse person uses for themselves is a powerful act of

affirmation of their gender. Choosing not to use someone’s pronouns is not only hurtful and invalidating,
e —————————————————— e ————

but also a violation of their human rights as outlined in the OHRC. '

—ig S mE——— N Dp)F
What Do | Need to Ask Myself? X 207 ol

What have | been taught to believe about gender?

° What are my cultural norms about gender? How do they show up in my everyday life? In my beliefs
and life goals? Do | ever impose those beliefs and goals on others?

* How would my personal beliefs about gender impact my practice and and the success of my
students? How would they impact families and colleagues?

* Challenging cisnormativity is essential for the well-being of our gender diverse students, staff and
community. How does interrupting this system also benefit cisgender students and staff?

° What are my assumptions about what transition might look like?

Demonstrating Effective Allyship for Gender Diverse Students.

* Do not make assumptions about your students’ gender identities. Gender diverse students may be
present in your classrooms, but not be able to express their gender. Gender diverse people may
be in your staff rooms, but uncomfortable sharing that identity due to discrimination. Additionally,
any assumption you make about a student’s gender is inherently coloured by your own lens or
understanding of gender - gender expression is individual and elastic - our personal understandings

of ‘masculinity’, “femininity’, and everything outside of those categories change over time, locations,
and cultures.

» Create the opportunity to share your pronouns and for others to share theirs. Sharing pronouns is
something that we do in relationship to one another - it says ‘this is how you can affirm my identity
when you are speaking with me." Do not only ask for pronouns selectively based on your own
reading of a student’s gender expression, and do not demand any student share that information

with you if they are not comfortable. 2

- ﬁJse gender neutral thli_nm_fmwinjnd work spaces when people have not had the
opportunity to share the pronouns they USE:

» Consider ways in which you can recognize, identify and disrupt cisnormaﬁ\;@ Understand that no

space, including our classrooms, is neutral. Look for ways in which you can reframe your thinking to
promote more gender inclusive spaces.

* Find ways to challenge the traditional gender binary by teaching and integrating language that reflects
gender diversity and examples that showcase gender diverse people.

20




o Understand that your students are multi-dimensional. To be inclusive, you need to address the
multiple ways they may experience oppression as individuals.

* Similarly, different students will have different needs when it comes to r:especting the_ir gender
diversity. Some students might want announcements, some stud.ents mlgh’.c prefer privacy, some
students may have fierce advocates as parents, some might require your discretion. Ask them.

* _All students have a right to privacy; schools must keep a student’s gender diverse status _
confidential.\Therefore, school staff should not disclose a student’s trans/gender dlvers?e. status to
‘others that do_not havé access to the student’s Ontario Student Record without explicit consent

rom the student (e.g., to fulfill a specific accommodation request).

* Some trans and gender diverse students are not out openly at home because of safety and or
\ other reasons. A school should never disclose a student’s gender diversEz‘ or trans status to th.e'
Q/ student’s parent(s)/guardian(s (s), other students, staff or other parties without the student’s explicit
\j\ prior consent. When school staff contacts the home of a trans or gender diverse student, the
| “student should be consulted first to determine an appropriate way to reference the student’s gender

é@ identity. If students have first disclosed their gender diverse and/or trans status to staff, it is strongly
NU(&' suggested that staff privately ask trans or gender diverse students at the beginning of the school year

how they want to be addressed in correspondence to the home or at meetings with the student’s

parent(s)/guardian(s).
e A D S SR
* Find professional learning resources and participate in workshops related to gender diversity,

including those written by gender diverse people.

* Listening and understanding the lived experiences, perspectives and knowledge of gender diverse
people is the first step. Being an effective active ally is standing beside and behind gender diverse
people, and not attempting to speak for someone or over them unless they invite you to do so.

Gender-Affirming Classrooms

“The assumption that classrooms and training rooms are neutral spaces where teachers and learners are
basically alike and equal is not valid. A far more realistic view is that teachers and learners are ranked in relation
to one another, just as they are in the world outside the classroom. People are allocated or denied privileges
based on where they are in the social hierarchy. We bring our long-held ideas about each other based on race,
class, gender, sexual orientation, age, and physical ability into the classroom. Without consciously changing these
ideas, relationships in this setting play out based on these identity categories as they do in every other setting.”
~Cassandra Drennon~ Fe, BN

It is widely accepted that schools are microcosm of the broader community which is founded on

eurocentric, patriarchal, cisnormative values. Our classrooms will naturally reflect those values which

" cause harm and do not always speak to the lived experiences of marginalized students, staff and families.
When creating inclusive learning environments, we must ensure that the diverse voices, stories, cultures,
narratives and identities of students, families and communities are an integral part of all classrooms. This
is important when affirming students who are gender diverse. It is imperative that these students see

themselves reflected in their curriculum and their learning environment.

beliefs and experiences that are centred around our social locations. We need to examine our positions
in the social hierarchy - who we are, where we hold privilege, where we are marginalized, and how
our social locations shape our attitudes, beliefs and relationships. While we are largely unaware of our
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DECENTERING
YOURSELF

What does it mean to ‘Decenter Myself?

In order to begin our journey to more inclusive, more intersectional, and
more inspiring sex ed teaching, we have to know where we're starting. It's
an unavoidable truth that human beings have bias - such as, things we like,
things we don't like, things we value, and things we devalue. Some of these
biases are what give us our individual personality and even our own style as
educators. It’s definitely not all bad! But it is important to reflect on our
experiences and biases in the process of becoming a more effective
educator.

We worked with a team of experts to create Not Just the Tip, and when we
asked them what ‘decentering’ yourself really means, they had some
suggestions:

e Recognizing that our identities and experience influence the way we
think about and discuss sexuality

 Examining our own learnings around sex, relationships, identities, and
bodies

e Prioritizing key learnings and understanding effective instructional

ctrataninc




DECENTERING
YOURSELF

What does it mean to ‘Decenter Myself?

In order to begin our journey to more inclusive, more intersectional, and
more inspiring sex ed teaching, we have to know where we're starting. It's
an unavoidable truth that human beings have bias - such as, things we like,
things we don't like, things we value, and things we devalue. Some of these
biases are what give us our individual personality and even our own style as
educators. It's definitely not all bad! But it is important to reflect on our
experiences and biases in the process of becoming a more effective
educator.

We worked with a team of experts to create Not Just the Tip. and when we
asked them what ‘decentering’ yourself really means, they had some
suggestions:

Recognizing that our identities and experience influence the way we
think about and discuss sexuality

Examining our own learnings around sex, relationships, identities, and
bodies

Prioritizing key learnings and understanding effective instructional
strategies

Letting go of the need to be an "expert® when it comes to sex-ed related
issues impacting youth

Understanding the variety of perspectives, attitudes and experiences of
whom we are teaching and how that may be different from where we
are

Encouraging students to communicate and share their own experiences
and opinions

Fostering a safe(r) environment with open discussion

Keep this in mind as you go into the following activity.
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The Every Teacher Project has benefitted from the work of dedicated
research assistants at various stages of the project, including, at The
University of Winnipeg, Jared Adams (Film Studies), Amy Coulling
(Education), Jamie Morales (Business), Jared Star (Social Work), Janelle
Trenaman (Psychology), and Catherine Van Reenen (Communications
and Religious Studies); and at the University of Manitoba, Tamara Edkins
(Sociology), Stephen Myher (Law), Slade Rieger (Psychology), and Alexa

Yakubovich (Psychology).
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ON LGBTQ-INCLUSIVE EDUCATION IN CANADA'S K-12 SCHOOLS
FINAL REPORT
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FOR SCHOOL ADMINISTRATORS:

1.

Ensure that teachers, counsellors and administrators are aware
of current legislation and school district policy, and receive
thorough traininginit.

Help students form a Gay-Straight Alliance on site.

Use inclusive language that communicates that LGBTQ staff
and family members are welcome and integrate them equitably
into school life.

Provide professional development opportunities on LGBTQ-
inclusive education, and especially on gender diversity and support
for transitioning students.

Make support for LGBTQ inclusion visible by posting and
updating displays (bulletin boards, library books, themed events),
resources (books, posters, flyers, pamphlets), and policies.

Create opportunities for teachers to dialogue. While knowledge
and resources are important, it is equally important for teachers to
process any fears and misgivings they might have, overcome the
traditional isolation of teachers doing this work, and develop courage
from knowing that their colleagues approve of LGBTQ-inclusive
education and would support them if there were complaints.

Provide clear support for LGBTQ-inclusive classroom practices,
including professional development and resources.

The Every Teacher Project 157



Attention: School Board,

In line with the recent statement made by Ontario Minister of Education, Stephen Lecce, | am writing to
request that the School Board review its policies on parental involvement and consent
particularly regarding gender identity for students. | ask that the School Board's gender
identity policies be revised to include parental consent for the use of preferred pronouns, aiternate names,
alternate sex, bathroom use, and alternate sex sports and extracurricular participation for students.

Education Minister Lecce was clear when he stated that “parents must be fully involved and fully aware of
what’s happening in the life of their children” and | agree. This board’s policies, particularly regarding Gender
Identity and the use of alternate names and pronouns for students, must reflect the transparency to parents
regarding school curricula, classroom teachings and conversations, and third-party programs and information.
As Education Minister Lecce emphasised on behalf himself and the Province of Ontario, “school boards need to
be transparent with parents, they are the legal guardians, they love their kids...” and “... we would expect
school boards to be transparent with parents...”.

Lecce goes on to say that “often there are heaith implications”. Social transition— the changing of names,
pronouns, washroom/changeroom use and opposite sex presentation-- is a serious psychological intervention
and is the first step toward medical transition. Rainbow Health Ontario identifies the

elements of social transitioning ( What doas “socjal transition” mean? - Rainbow Health Ontario), moving
directly into the reader’s surgical goals. | ask that social transition be recognized in school board policies as a
serious psychological intervention-- very often followed by medical interventions with permanent and
physically damaging effects— and be recognized as a process beyond the school's scope of qualification and
responsibility.

In his announcement, cited below, Ontario’s Education Minister correctly stated that “... these can be life
changing decisions...”. School board policies must be revised to inform and gain consent from parents prior to
participating in or initiating name changes, use of opposite sex or other pronouns, allowance for opposite sex
washroom/changeroom use and any other measures taken toward the child’s social transition.

In response to the concern for children’s safety in the home, should his or her parent(s) disagree with the
social and medical transitioning of minors, Stephen Lecce pointed out that there are already processes in place
should harm be suspected to be occurring stating that, “... there are exceptional circumstances where there
can be situations of potential harm to a child, educators are well versed on exactly what to do...”. The vast
majority of parents whose children are adopting gender identities are not abusive and school board policies
need to reflect that rather than an accusatory position that paints parents in general with the same negative
brush.

A recent article by the Toronto Sun explains that a “._new poll by the Angus Reid Institute showed that 78% of
respondents across the country agreed that parents must be told before such changes are made.” |ask that
all school board policies reflect respect for parental rights and the best interest of the child in regard to social
transition, ideological teachings, access to sexualized materials and participation in politicized and sexualized
classroom discussions, assemblies, programs and events.

The political and ideological nature of the current school environment is unacceptable and must be examined
and revised through school board policies that uphold, rather than undermine, parental rights. |/we ask that
all School Board policies that guide the day today interaction with students in the
classroom and in extracurricular contexts are revised to reflect the biological sex of students unless explicit




parental consent has been given. |/we advise that Ontario’s Education Minister’s words, “I'm just affirming to
you the Province’s position on the matter quite clearly, which is parents have a right to know and we will
respect parental rights and we think boards must do the same”, be taken into great consideration and create
an opportunity for this board’s examination and revision of its gender identity policies.

References:

https://toronto.ctvnews.ca/parents-must-be-fully-involved-in-student-s-decision-to-change-pronouns-ontario-
education-minister-says-1.6537959

www.rainbowhealthontario.ca/trans-health-knowled=e-base/what-does-social-transition-mean,

Additional Information:

(Add your comments, provide further information, or cite school/board policies here)

In Support of Parents Rights and the Best Interests of Their Children,
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Notice of Absence

This is a notice that my child(ren) will not be attending school as a means of voicing my objection to
the teaching of Gender Ideology, the lack of transparency with parents regarding the social
transitioning of children (ie, names, pronouns, washroom/changeroom use), and the presence of
sexualized materials and topics made available to my child without my knowledge or consent.
Further, the political and ideological nature of the current school environment is unacceptable and
requires examination and revision.

Student Name:

Parent/Guardian Name:

Date of Absence:

Additional Information:




